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FUNCTIONAL BEHAVIORAL ASSESSMENT

Introduction

Functional Behavioral Assessment (FBA) is a team process used to pinpoint the
underlying cause(s) of problem behaviors through a variety of data gathering
techniques. Its goal is to eliminate and/or ameliorate behavioral difficulties
through the use of individualized interventions that target persisting behaviors.
The FBA process looks beyond the symptoms (behaviors) and tries to address
the function served by the behavior. Function refers to what a student achieves
as a result of engaging in the behavior. All behavior serves a function, it satisfies
a need, or gives a desired outcome. Behavior usually serves one of two
functions, to obtain something or to escape/avoid something (Refer to diagram
1). Both of these functions have a reinforcing quality for the person. It should not
always be assumed that behavior is the result of a disability or a conscious
decision on the person’s behalf to disobey. A behavior is considered problematic,
because the person is going about getting a need fulfilled in a manner that is not
accepted by most, while others are able to meet the same need using
conventional ways. Therefore, most behavior can be changed while still meeting
the individual’s needs and adhering to established standards. An individual can
learn to exhibit appropriate and acceptable responses and still obtain a desired
outcome.

In order to assess the function of a behavior, data regarding the factors that
surround the behavior (e.g. environmental, biological, emotional, etc.) are
gathered and hypotheses are formed based on the identified patterns. The
information yielded by this process guides the development of the Positive
Behavior Intervention Plan (PBIP).

Diagram 1

THE FUNCTIONS OF BEHAVIOR
Obtain Desired Escape/Avoid

Events Undesirable Events
Obtain Attention
i.e. Call out for teacher attention

Escape/Avoid Attention
i.e. Act out in order to avoid
peer/teacher attention

Obtain Activities or Objects
i.e. Steal or gain money

Escape/Avoid Tasks or Activities
i.e. Act out to avoid a difficult task

Obtain Internal Stimulation
i.e. Autistic Behaviors

Escape/Avoid Internal Stimulation
i.e. Hunger, Allergies, etc.
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When to complete an FBA?

There are three times when completing an FBA is necessary:
1. When a student demonstrates behaviors that are persistent and disruptive

to the degree that they impede a student’s learning and have not
responded to typical classroom intervention.

2. If a disciplinary action is being considered for a student with a disability
that would result in a change in placement (defined as “(a) the removal is
for more than 10 consecutive school days; or (b) the child is subjected to a
series of removals that constitute a pattern because they cumulate to
more than 10 school days in a school year…),” based on Section
1415(k)(1)(B) of IDEA and on C.F.R.300.519.

3. As required in the existing E/BD rule, all students suspected of having an
E/BD should have an FBA and PBIP in place to address their behavioral
difficulties.  Ideally, this should be completed prior to referral for
evaluation; however, in cases where this has not occurred, the FBA/PBIP
must be completed concurrent with the evaluation and prior to placement.

The following questions may aid a team in determining the need for an FBA.

    * Does the student’s behavior significantly differ from that of his/her
classmates?
    * Does the student’s behavior lessen the possibility of successful learning for
the student and others?
    * Have past efforts to address the student’s behavior using standard
interventions been unsuccessful?
    * Does the student’s behavior represent a behavioral deficit or excess, rather
than a cultural difference?
    * Is the student’s behavior serious, persistent, chronic, or a threat to the safety
of the student or others?
    * If the behavior persists, is some disciplinary action likely to result?

(Prepared by the Center for Effective Collaboration and Practice)

Who should make up the FBA team?

In Broward County, FBAs completed on students in general education are the
responsibility of the Collaborative Problem Solving (CPS) team at the school.  In
addition to the core members of the CPS team, participation of the student’s
classroom teacher(s) and other specialists as needed (e.g., behavior specialist)
is essential in development and implementation of the FBA. For ESE students,
development and implementation of FBAs is coordinated by the IEP team, with
support from an Area ESE Behavior Specialist when needed.
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Steps to complete an FBA

I. Identifying the goals of the intervention and target behaviors: The
planning process
This section outlines the planning that goes into developing the FBA. Before
putting together interventions, one has to define the problem behavior and
describe a positive replacement behavior. This should be accomplished by
describing the child’s behavior as thoroughly as possible (i.e. who, what, when,
where, and why) in observable and measurable terms. The following steps
should guide your development of the problem behavior:

Step 1. Describe the behavior(s) (concretely). What characteristics are
being displayed? Is there a distinct onset and conclusion?

Vague Description Concrete Description
John is aggressive. John pushes other students when

walking in line to and from activities
outside the classroom.

Step 2. Determine if and why the behavior(s) is a problem.
What is the rationale for changing this behavior? Is the behavior an issue
of tolerance, rather than being something that distracts the student or
others (e.g., a specific minor behavior, such as doodling)?

Step 3. Identify the frequency of the behavior(s) (how often and with what
intensity does the behavior occur?). Sometimes it is difficult to identify
student attributes into behavioral terms. The following are examples of
some student attributes and ways to translate them to observable and
measurable behaviors.

Attribute Ways to Measure
Aggression • Number of times per day the student hits a peer

• Number of time intervals during which the child
hits a peer

• Number of time intervals during which the student
plays appropriately with another

• Total visits to time out each day
Disrespect • Number of times per day student talks back to the

teacher
• Number of reprimands delivered by teacher each

hour
Lazy • Time interval between instruction and completion

of task
• Number of directive statements issued by the

teacher
Attention Deficit • Percentage of time intervals on-task
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• Maximum duration of task
Impulsive • Number of time intervals in seat per hour

• Number of time child talks out without permission
Depressed • Number of negative self-statements verbalized

each day
Irresponsible • Percent of homework completed accurately

• Total time teacher spends giving assistance
• Total time periods per week student brings all

materials
Compliance • Time between command and completion of task

• Number of times command is repeated before
completion of task

• Percentage of times child completes a one-step
task

Unpopular • Number of interaction with other children
• Number of interactions initiated by child

Step 4. Prioritize behavioral concerns.
Does the behavior threaten the life or physical well being of the individual
or others? Does the behavior interfere with the student’s learning or the
learning of others? Does the behavior place the child at-risk for academic
failure?

II. Data Collection
Data collection is a vital aspect of an FBA, as this step will lead to a better
understanding of the problem. Both direct and indirect assessments are highly
recommended for data collection. Direct assessment consists of observing the
behavior and describing the context under which the behavior occurs (i.e. scatter
plots, ABC chart, etc.). Indirect assessment relies on others’ observations of the
problem behavior and can be collected in the form of interviews. Data collection
might include:

• A review of records (attendance, grades, disciplinary actions, psycho-
educational evaluations, etc.).

• Interviews with the student and those who come in contact with him/her
(parents, teachers, paraprofessionals, etc.). These might take the form of
behavioral or traditional. Behavioral interviews specify and define target
behaviors, identify and analyze environmental conditions surrounding target
behaviors, use this information to formulate, implement and evaluate
interventions, and view behavior as a sample of responding in specific
situations. Traditional interviews typically focus on historical information that
is removed in time and place from the occurrence of target behaviors. The
data obtained generally lack specificity and do not focus on environmental
conditions that might be maintaining the target behavior.
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Interviews can yield a deeper understanding of where the behavior occurs,
how often it occurs, with what intensity it occurs, and how long it lasts. In
addition, they can yield an understanding of what interventions have been
attempted and their rates of success. They can also be used to identify the
student’s strengths and weaknesses.

• Student observations (at different times of day and during structured and
unstructured periods)

Please refer to pages 35-73 for sample data collection forms.

The following methods may be used to observe and record behavior directly:

1. Environmental Observations
Environmental observations are observational methods that assess all the
relevant environmental variables that might affect the target behavior of the
referred student. This would include the physical structured of the class, teacher
behaviors and peer behaviors (see pages  62-65).

2. ABC Recording
ABC recordings document events that occur immediately preceding and following
the behavior. ABC recording describes the setting, persons present, activities,
interactions and other relevant information. This method is usually the most
valuable in providing information needed for a functional assessment. Its
disadvantages include more writing than other observation methods and it is
difficult to use with high frequency behaviors (see page 66).

3. Scatter Plots
Scatter plots record the occurrence and nonoccurrence of behaviors across
activities, time frames and days.  Its advantages include a visual display of
patterns of behaviors for easy analysis. Its main disadvantage is that it requires
continuous observation of the behavior during the specified time period (see
pages 70-71).

4. Event or Frequency Recording
Event or frequency recording consists of a tally or count of discrete events as
they occur. The behavior should have a definite beginning and end and should
not include behaviors that occur for extended periods of time, such as off-task
behaviors. Event/frequency recording is useful for behaviors such as verbal
aggression, hands on others, etc. (see page 72).

5. Duration Recording
Duration recording is the extent of time a behavior occurs during an observation
period. This observation method should be used to determine how long a child
engages in a particular behavior. The duration of a temper tantrum is one
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example of a behavior that could be effectively monitored by this method. (see
page 73).

6. Time Interval Recording
Time interval recording documents the presence or absence of a behavior during
a set time interval. This method is useful in measuring on-task behaviors.

7. Permanent Products
A permanent product is a product that is tangible and can be measured after the
behavior has occurred. An example would include work samples, such as
completed academic assignments. Permanent product recording should be used
only when each occurrence of the behavior results in the same product.

In order to be able to make the most accurate predictions, data should not only
focus on when the behavior occurs, but teams should look into when the
behavior doesn’t occur as well. Since behavior is usually the result of a number
of factors operating together, it is important to look at it from different
perspectives.

III. Problem Analysis
Once the data have been collected, analysis is necessary to determine the
function the behavior(s) is serving and, ultimately, generate a hypothesis. It may
be helpful to build a Competitive Behavior Pathway Chart (see pages 84-85) to
help organize the data. Some questions that should be considered when
developing a hypothesis/summary statement are:

(a) What are the circumstances under which the problem behavior is likely to
occur (when, where and with whom)? In this section you need to identify the
setting events. Setting events are the environment, events, or conditions in
which the behavior is likely to occur, which can lead to an integral understanding
of why it occurs. Consider: environmental changes, time of day, changes in
routine, the student’s physical needs (hunger, lack of sleep, illness) etc. The
antecedent needs to be identified as well. Antecedents are factors occurring
before the behavior that are likely to cause or exacerbate it. These might include
task demands, types of responses required (verbal vs. nonverbal or oral vs.
written), amount and type of attention (from peers, adult, groups), levels of
assistance available, clarity of expectations, etc.

When identifying the function of behavior, one should also consider whether or
not the student has the skills needed to carry it out. You should be able to
answer the question of whether there is a skill deficit or a performance deficit. A
skill deficit indicates that the student does not have the appropriate means to
carry out an expected behavior (“can’t do”), whereas a performance deficit
indicates that the student has the skills but won’t exhibit the behavior as
expected (“won’t do”).
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Don’t ignore the influence of cultural factors, as some behaviors are considered
more socially acceptable in some cultures than others. Do not assume the
purpose of a child’s behavior holds true across settings. This section should
answer the question of “what happens prior to the behavior occurring?”

(b) What usually occurs after the behavior is demonstrated? How do others react
to the behavior? Does the student receive attention? Are the demands reduced
or eliminated? In other words, what are the maintaining factors, why does the
student continue to engage in the inappropriate behavior (i.e. negative attention,
lack of alternative, etc.)? Once you have identified the antecedents, behavior and
consequences, a hypothesis can be developed (see Appendix B). Don’t get
discouraged during this phase, as it often takes time to correctly identify the
function of a child’s behavior.

Example: When the teacher asks John to complete writing assignments, he
throws his materials on the floor and screams in order to avoid the task. This is
most likely to happen toward the end of the day. In this example, the setting
event is the end of the day, the antecedent is the teacher asking John to
complete writing assignments, the behavior is throwing materials and screaming
and the consequence is avoiding the task.

IV. Intervention Development
After the results have been analyzed, the interventions (which should be
documented via the PBIP) can be developed. The purpose is to develop
strategies for making target behavior ineffective, inefficient or irrelevant. You may
need to design antecedent strategies to make them ineffective (so they no longer
act as triggers), design teaching strategies to make problem behavior inefficient
(so more acceptable behaviors are easier to perform) and design consequence
strategies to render them ineffective (so they are not reinforcing). The goal is to
increase the desired behavior and decrease or eliminate the problem behavior.
“You should not propose to reduce a problem behavior without identifying the
alternative, desired behaviors the person should perform . . .” (O’Neill, 1997). A
detailed description of the behavioral interventions should be developed
specifying the circumstances for their use. This description should provide
enough detail to clearly convey to the reader: (1) an idea of the different
techniques that are to be employed to teach alternative positive behaviors based
on the functional assessment, (2) how the environment will be changed to
facilitate positive behaviors, (3) how intervention strategies are to be used, (4)
what reinforcers are suggested to increase or maintain alternative positive
behaviors, and (5) how to deal with crisis situations if they arise (Browning-Wright
& Gurman, 1998).

All successful interventions establish reasonable goals. When setting a goal, it is
important to determine desired and acceptable targets. The desired goal should
be the level that you want the student to attain (the ideal or long term), while the
acceptable goal may be a series of short-term goals that should lead to the
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desired behavior. The acceptable goal should be an interim objective. It is
unreasonable to think that a problem behavior will be reduced or eradicated
immediately following the implementation of an intervention. A well-developed
plan should look at behavior as a gradual evolution. Change takes time and
consistency.

An intervention should also be measurable in order to determine its
effectiveness. Establish the parameters for measuring the intervention as
concretely as possible.  For example, if the problem behavior is pushing other
students when walking in line from class to class in order to get attention, and the
intervention is making the student the line leader, a way to measure the
intervention would be counting the number of times the student hits others while
he/she is the line leader. The data should be easy to collect, as this will lead to
the most consistency in implementation. An intervention that does not have a lot
of complexity to it and is not overly intrusive will lead to better results, both in
fidelity of implementation and in response from the student.

Interventions should always be linked to the hypothesis that was developed.
Therefore, if the function of the original behavior is to gain something, the
function of the replacement behavior should be the same. When developing an
intervention, the replacement behavior should not require more effort than the
original behavior. It should also produce a consistent positive reaction, so that it
can eventually become an automatic response for the student. In addition, it
should have good contextual fit- “fit between the behavior support plan and the
values, skills, resources and routines of the people who will carry out the plan”
(Crone and Horner, 2003).

When developing an effective intervention, components should include:
(a) Changing the environment/context before the behavior occurs; in other
words, modify antecedents/ setting events.

Examples of Supportive Interventions
Remove a Problem Event • Avoid bringing student to large

crowds
• Avoid repetitive tasks
• Avoid giving word problem for

independent work
Modify a Problem Event • Shorten lesson

• Adjust lesson pace, difficulty level
or length

• Use an errorless lesson strategy
• Use preferred topics or activities

Interspersing Events • Mix difficult tasks with easy ones
• Schedule non-preferred activities

with preferred ones
• Precede directives for non-preferred

activity with easily followed steps
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activity with easily followed steps
Block or Neutralize Events • Allow student frequent breaks

during difficult work
• Provide time alone to regroup after

a negative experience
• Permit the person to rest when

agitated
• Reduce amount or level of work if

student seems upset or agitated
Add Events That Promote Desired
Behaviors

• Choice of tasks, materials and
activities

• Use cooperative learning strategies
to encourage participation

• State clear expectations at the start
of every lesson

• Prepare student for upcoming
changes

• P rov ide  ac t i v i t i es  dur ing
unstructured time

• Create written, picture or object
schedules

• Increase reinforcement

(b) Teaching new skills to replace problem behavior; teaching new competencies
to improve quality of life

Examples of Supportive Interventions
Replacement Skills • Teach the student to communicate

effectively and efficiently
• Teach the student to initiate social

interactions appropriately
Coping and Tolerance • Use desensitization techniques

• Teach relaxation and anger control
management techniques

• Teach negotiation and conflict
resolution skills

General Skills • Teach organizational skills
• Teach social play
• Teach student to self initiate

activities
• Teach self care and community

living skills
Maintenance Strategies • Help student to practice new skills

in different settings
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(c) Managing the consequences that follow problem behavior

Examples of Supportive Interventions
Reinforce use of alternative skills • Respond immediately to request for

a break when student is frustrated
• Give praise and stickers for work

production
• Teach student to journal and self-

monitor behavior
Reduce outcomes of problem behavior • Provide corrective feedback

• Redirect student to another activity
which uses alternative skills

• Imp lement  age-appropr ia te
negative consequences

(d) Planning for generalization and transfer of positive behaviors

Examples of Supportive Interventions
Maintenance Strategies • Help student to practice new skills

in different settings

(e) Establishing crisis procedures

Examples of Supportive Interventions
Crisis Management • At first signs of crisis, engage in

calming activity
• Use gentle verbal and physical

guidance to protect
• Appropriate use of physical restraint

procedures, when needed
• Contact administrator when needed

V. Intervention Implementation and Monitoring
In this step, responsibilities will be assigned and the length of the intervention
and follow up activities identified. Questions to consider:
• Who will be responsible for implementing and monitoring the intervention?
• How will data be collected?
• Who will keep all of the collected data?
• How long? How often? When? Where? will intervention take place.
• How will the monitoring be completed?
• What resources are needed to complete the intervention?
• Does anyone require training to successfully complete the intervention?
• How often will the team meet to evaluate the plan’s effectiveness?
• What barriers exist to plan implementation and how can they be overcome

(e.g. competing behaviors)?
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Don’t give up easily, especially when a student doesn’t initially respond to an
intervention plan. This is a well-known feature of behavioral interventions—that
is, individuals often resist change at first (e.g., the behavior may actually escalate
for a few days), but with persistent application of the strategies they begin to
improve. Be consistent and make decisions based on the collected data.

VI. Intervention Outcome Evaluation
During this step, the effectiveness of the intervention plan and the need to make
adjustments should be addressed. This step should be completed based on the
data that have been collected. In doing so, one should consider the fidelity with
which the intervention was implemented. Steps should be taken to ensure that
the interventions were completed as intended (e.g., as frequently as planned, as
intensive as needed). The team then needs to determine whether sufficient
improvement has been made (Has the goal been achieved or sufficient progress
toward the goal occurred?), whether the intervention needs to be modified, or
whether the original hypothesis needs to be adjusted. If the intervention has
proven effective, the team should discuss how the intervention should be
gradually eliminated, while ensuring the student’s continued success. The team
should also consider what to do in the event the problem behavior resurfaces.

What to Do When the Intervention Plan (PBIP) Does Not Work

There will be times where the most well developed plan will prove unsuccessful.
When this occurs, the team should meet to review/observe that each element in
the plan is being implemented. If the plan is being implemented:

• Check data: Is the plan really not working? If there are no data, how do
you know?

• Check for functional equivalency of replacement behavior(s): Does the
replacement behavior serve the same function as the original
behavior?

• Check for frequency of instruction of replacement behavior(s): Are
opportunities for successful practice built into the schedule?

• Check for efficiency of replacement behavior(s): Is it easier to use the
targeted behavior because the replacement isn’t being
prompted/shaped or reinforced?

• Are coping behaviors also being taught?
• Check the reinforcement schedule: Is it used even when the

replacement is prompted? Is it meaningful?
• If the student is old enough (5th grade or older usually), was he/she

involved in assessment and plan development? (If not, include them in
planning).

• Are there any additional factors that have recently surfaced?
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If the plan is not being implemented, the team should try to understand why.
Some things that may prevent interventions from being implemented as planned
are:

• Staff is not trained (lack skills to implement intervention)
• Intervention is not matched to resources of classroom (time, materials,

etc.)
• Copy of plan is not in the classroom
• Staff did not agree with plan
• Monitoring/support for staff has not occurred

If one of the above is identified, the issue needs to be resolved before the plan
can be considered ineffective. If none of the above are identified, then the team
should revisit the problem definition and analysis steps. There is a chance that
the function/antecedents are not accurate. As a result, additional data may need
to be gathered.
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INTERVENTION PLANS

18 BCPS Functional Behavioral Assessment Manual/March 2009



TECHNICAL ASSISTANCE PAPERS are
produced periodically by the Bureau of
Instructional Support and Community Services
to present discussion of current topics. The TA
Papers may be used for inservice sessions,
technical assistance visits, parent organization
meetings, or interdisciplinary discussion groups.
Topics are identified by state steering
committees, district personnel, and individuals,
or from program compliance monitoring.

Paper Number: FY 1999-3

December 1999

Division of Public Schools
and Community Education

Bureau of Instructional Support
and Community Services

Refer Questions To:
Evy Friend or Debby Houston

(850) 488-1106 • SC 278-1106 or
Pat Howard (850) 922-0045 • SC 292-0045

TECHNICAL  ASSISTANCE  PAPER

Functional Behavioral Assessment
and Behavioral Intervention Plans

RATIONALE

Since the implementation of the 1997 Amendments to the Individuals with Disabilities Education Act (IDEA ’97)
and the subsequent regulations, the Florida Department of Education’s Bureau of Instructional Support and
Community Services (BISCS) has received numerous requests for assistance from staff members in district
exceptional education and student services programs. Specifically, these staff members have asked for help in
determining their responsibilities for providing functional behavioral assessments (FBAs) and behavioral
intervention plans (BIPs) for students with disabilities.

Functional assessment of behavior is not a new phenomenon but is based on longstanding principles of effective
problem solving. Although the methods are relatively new to many educators, research supports the use of these
strategies to provide a better understanding of student behavior in educational settings and to determine the
factors leading to students’ behavioral difficulties. Used largely with students identified for special education
services, functional behavioral assessments and behavioral intervention plans can play a major role in explaining
and redirecting the academic and social behaviors of all students and in preventing the escalation of problem
behaviors.

The current concerns of district personnel are related to new wording in the law and regulations as it affects
these assessments and interventions. Federal law now places greater emphasis than before on the role of functional
behavioral assessments and behavioral intervention plans in serving the needs of students with disabilities.
Therefore, it is important to clarify the meaning of these and related terms and to see the relationship of the
activities they represent to other aspects of the law. Specifically, functional behavioral assessments offer valuable
assistance in determining whether a specific behavior is a manifestation of the student’s disability, a process
referred to as manifestation determination. However, functional behavioral assessment and manifestation
determination serve very different purposes and should not be considered equivalent or duplicative. Manifestation
determination is required under IDEA ’97 as well as Rule 6A-6.0331(6), Florida Administrative Code (FAC).
This topic will be addressed more fully in a forthcoming technical assistance paper entitled Determining
Manifestation of Disability for ESE Students Being Considered for Disciplinary Action.

The purpose of this technical assistance paper (TAP) is to answer recurring questions posed by school district
staff since the implementation of the IDEA Amendments of 1997, to help school personnel understand the
process of conducting a functional behavioral assessment, and to assist district staff in planning and implementing
behavioral interventions.
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Additional resources for functional behavioral assessment, manifestation determination, and behavioral
intervention plans are listed at the end of this TAP. BISCS also disseminated to school districts a memorandum
dated September 19, 1997, from the Office of Special Education and Rehabilitative Services, United States
Department of Education, entitled Initial Disciplinary Guidance Related to Removal of Children with Disabilities
from Their Current Educational Placement for Ten School Days or Less. This document provides further guidance
on the requirements of IDEA ’97 as they relate to discipline provisions.

QUESTIONS AND ANSWERS

1. What is the legal authority for functional behavioral assessments and behavioral intervention
plans?

The IDEA Amendments (20 U.S.C. Chapter 33) reference functional behavioral assessment in Section
1414, “Evaluations,” and in Section 1415, “Procedural Safeguards.” Specifically, Section 1414(b)(2)(A)
states that the local education agency (LEA) shall

“use a variety of assessment tools and strategies to gather relevant functional and developmental
information, including information provided by the parent, that may assist in determining whether
the child is a child with a disability.”

Further, Section 1414(b)(2)(C) requires the use of
“technically sound instruments that may assess the relative contribution of cognitive and
behavioral factors, in addition to physical or developmental factors” and (3)(D) “assessment
tools and strategies that provide relevant information that directly assists persons in determining
the educational needs of the child.”

Section 1414(d)(3)(B)(i-v) addresses the role of the IEP team in considering special factors. Part (i)
states that the practitioner should

“in the case of a child whose behavior impedes his or her learning or that of others, consider,
when appropriate, strategies, including positive behavioral interventions, strategies, and supports
to address that behavior.”

Procedural safeguards are delineated in Section 1415. Specifically, Sections 1415(k)(1)(A)(i-ii) and
(B)(i-ii) outline the requirements for placements in alternative educational settings, another setting, or
suspension as a result of disciplinary action. Part (B)(i) and Part (B)(ii) state,

“If the local educational agency did not conduct a functional behavioral assessment and implement
a behavioral intervention plan for such child before the behavior that resulted in the
suspension...the agency shall convene an IEP meeting to develop an assessment plan to address
that behavior; or if the child already has a behavioral intervention plan, the IEP Team shall
review the plan and modify it, as necessary, to address the behavior.”

2. What is a functional behavioral assessment?

A functional behavioral assessment is a process for developing a useful understanding of how behavior
relates to the environment. By knowing the function (or purpose) that the behavior serves for the student,
one is able to develop an intervention that also serves that purpose, but does so through positive student
behaviors. Intervention strategies may include effective prevention, remediation, or development of
alternative behaviors (replacement behaviors). Therefore, similar behaviors should not routinely be
treated with identical interventions, as the functions of the behaviors may be very different. For example,
one student may fight to stop teasing by a peer; another student may fight to gain approval from a peer
group.
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Functional assessment procedures typically include the following activities:

■ review of records, including prior interventions and results

■ interviews with individuals familiar with the student, such as family and teachers, as well as the
student in question

■ observations of the student’s behavior in one or more settings and at various times

■ formal and informal measurement procedures

Within the context of the disciplinary actions cited in the response to Question 1 above, the assessment
procedures are selected by the individual educational plan (IEP) team based on the behaviors and the
unique characteristics of the student (e.g., physical impairments, limited English proficiency, chronic
health problems). In addition, the more severe the behavior and complex the circumstances, the greater
will be the degree of precision and thoroughness that is required in the assessment process. FBAs vary
in rigor. Specifically, there is a direct relationship between the degree of the behavioral problem and the
behavioral assessment resources required to address the problem.

3. When must a functional behavioral assessment be conducted?

Based on Section 1415(k)(1)(B) of IDEA and on 34 C.F.R. 300.519, if a disciplinary action is being
considered for a student with a disability that would result in a change of placement (defined as “(a) the
removal is for more than 10 consecutive schools days; or (b) the child is subjected to a series of removals
that constitute a pattern because they cumulate to more than 10 school days in a school year...”), one of
the following must have been completed by the IEP team either before or not later than 10 days after
taking the disciplinary action:

■ development of a plan for conducting an FBA and development of interim interventions

■ review of the student’s behavioral intervention plan that has already been developed and modification
of the plan as necessary to address the student’s behavior

4. Are school districts required to obtain parental consent for the FBA for disciplinary or
behavioral intervention planning with a student with disabilities under IDEA?

Yes, parental consent is required for the FBA of students with disabilities under IDEA. If a change of
placement (as defined in #3) will occur, the IEP team must develop a plan for the FBA if one has not
already been conducted. This plan must include procedures for obtaining parental consent for the FBA.
However, in technical assistance meetings held by the United States Department of Education, Office of
Special Education Programs (OSEP), it was indicated that parental consent would not be required if the
IEP team, in conducting the FBA, limited the assessment procedures to a review of existing data, including
positive behavioral interventions, strategies, and supports that were included in the current or earlier
IEP and other existing documents.

5. Is parental consent for the FBA required for students protected under Section 504 of the
Rehabilitation Act?

Although Section 504 does not address this particular issue, it should be noted that there is general
consensus that mirroring the IDEA assessment procedures and practices is recommended for students
protected under this Act.
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6. If parents refuse to grant consent for the FBA in disciplinary response situations, what recourse
do school districts have?

School districts may request a due process hearing to determine whether or not the FBA should be
conducted without parental consent. This step should be included in the plan for conducting the FBA
when a student is being removed for more than 10 cumulative days in a school year or a pattern of
removals accumulate to more than 10 days and the FBA has not already been completed. If parents
refuse to consent to an FBA, the district may also invoke due process procedures.

7. Are districts required to obtain parental consent for the FBA of a nondisabled student who may
be at risk of disciplinary actions that may have a potential negative impact on his/her learning
progress?

There are no parental consent requirements for behavioral assessments of nondisabled students or students
who are not suspected of having a disability. However, the FBA should include information from parents/
caregivers, and a written consent form may be developed by districts to document parental involvement
in the assessment and behavioral intervention process. Should any issues arise that might lead to an
indication that the student may be a student with a disability, the protections of IDEA and Section 504,
including parent consent/notice requirements, are invoked.

8. What is the relationship between functional behavioral assessment and manifestation
determinations?

Functional behavioral assessment is a source of information for making manifestation determinations,
as well as a process that should be implemented when patterns of behavior make a manifestation
determination necessary. Although there is clearly a strong relationship between these two processes,
they serve very different purposes.

“Functional behavioral assessments provide specific information to the team concerning
the design and implementation of effective strategies. Manifestation determinations serve
to determine if (a) the student’s disability impaired the student’s understanding of the
consequences of his or her behavior, and (b) the student’s disability impaired his or her
ability to control the behavior” (Tilly, et al., 1998, p. 16).

More extensive treatment of the topic of manifestation determination will also be available through a
planned technical assistance paper entitled, Determining Manifestation of Disability for ESE Students
Being Considered for Disciplinary Action.

9. Are there other times when a functional behavioral assessment should be considered for use (a)
with students with disabilities who are not being considered for a change in educational setting or
(b) for students who are not disabled?

Best practice suggests that a functional behavioral assessment be conducted for a student whenever
behavior appears to be significantly interfering with the learning process and well before behaviors
reach crisis proportions. Many school districts have developed multidisciplinary problem-solving teams
(e.g., Intervention Assistance Teams, Child Study Teams, Pupil Assistance Teams) to facilitate functional
assessment of student difficulties in both the behavioral and academic domains. Districts are also
encouraged to adopt functional behavioral assessment as part of the evaluation and reevaluation process
for students identified as emotionally handicapped or whenever behavior patterns indicate that
emotionality may be a contributing factor.
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10. What qualifications are required for personnel to conduct functional behavioral assessments and
develop behavioral intervention plans?

Although the law is silent about the specific skills needed by persons performing behavioral assessments
and developing intervention plans, the professional literature in the exceptional education and student
services disciplines (see references at conclusion of this TAP) provide guidance in this area. Minimally,
individuals should possess the following competencies:

◆ knowledge of and ability to use a collaborative problem-solving process

◆ ability to select and apply assessment strategies that guide the development of
effective interventions

◆ knowledge about the potential causes of behavior problems and functions that
specific behaviors may serve

◆ knowledge of curriculum and instruction at appropriate developmental levels

◆ ability to develop and implement effective interventions based on the
identified functions of behavior

◆ knowledge of and skills in creating objective, measurable intervention-
monitoring systems that employ direct measurement techniques

Personnel who may be able to fill this role at varying levels of expertise are school psychologists,
behavior specialists, guidance counselors, school social workers, exceptional education teachers, program
specialists, and other persons with specific training in behavior analysis and therapy.

11. Is in-depth training available to school personnel who wish to develop these skills?

Yes. University school psychology, psychology, master’s level social work, and clinical mental health
counseling programs routinely include coursework and field-based experiences in analyzing behaviors
and developing interventions to resolve behavior problems. Programs in exceptional teacher education
often include in-depth coursework in behavior analysis and behavior change strategies. The Florida
Department of Children and Families, Developmental Services Program Office, offers certification in
behavior analysis following an intensive training program.

Districts have numerous options to ensure the availability of skilled personnel. These include surveying
exceptional education and student services staff to determine their knowledge, skills, and abilities to
perform these tasks for students displaying varying levels of inappropriate behavior; providing training
to selected staff members who have a working knowledge of behavioral assessment and interventions to
expand their expertise; and modifying staff allocations and/or assignments to support the need for these
services.

12. What are the primary components of a functional behavioral assessment?

To maintain the integrity of the functional behavioral assessment process, the following components
should be included:

■ Identification and description of target behavior in observable, measurable terms

■ A review of events related to the onset, duration, and severity of the target behavior, asking questions
such as these:
– When is the behavior likely to occur?
– Where is the behavior likely to occur?
– With whom is the behavior likely to occur?
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– What activities are most likely or least likely to cause the behavior to occur?
– Are there situations in which the behavior never occurs?
– What happens before and immediately after the behavior occurs?

■ Identification of environmental factors that may contribute to the behaviors, such as these:
– peer characteristics (e.g., peer group influences, bullying or taunting by peers)
– curriculum and teacher characteristics or conditions (e.g., difficulty of curriculum,   length of

assignments, opportunity to practice skills, rate of teacher reinforcement, style of teaching)
– school system or classroom environment characteristics (e.g., classroom seating, school rules

and code of conduct, length of bus rides)
– family characteristics (e.g., discipline practices, parent expectations, parent/child relationships)
– community characteristics (cultural expectations, tolerance for violence, prevalence of gangs,

drug and alcohol abuse)

■ Identification of the strengths of the student; review of all characteristics of the student that may
indicate the need for professional evaluation, treatment, or therapy (diagnosed or suggested physical
or mental conditions)

■ Determination of what is reinforcing to the student

■ Development of hypotheses about what the student is gaining or avoiding through this behavior (the
function or purpose of the behavior)

These components are addressed through a collaborative, problem-solving team process involving individuals
knowledgeable about the student, the behavior, and functional behavioral assessment. Parents should be included
as an integral part of this assessment process.

A summary of these components, entitled “Functional Behavioral Assessment and Positive Interventions:
Benchmarks of Effective Practice,” is included as an attachment to this TAP.

13. What are some important points to remember in developing a behavioral intervention plan?

■ The parent (and the student, as appropriate) should be included in the development and implementation
of the plan.

■ The plan needs to be practical, workable, and reasonable for implementation in the targeted settings.

■ Individuals responsible for carrying out the intervention plan should have the appropriate training
and possess the required skills for successful plan implementation.

■ The specifics of the intervention strategies should be identified, including time and duration, setting,
and individual roles and responsibilities.

■ There should be support for and “buy-in” from the person(s) who will implement the plan and,
where appropriate, acceptance of the plan by the student.

■ Interventions that are considered should use the following approaches:
– adjust environment to prevent problems and promote positive behaviors
– teach skills to a high level of competency (often referred to as replacement behaviors) that allow

the student to achieve the same results as the problem behavior
– manage consequences so that reinforcement is maximized for positive behaviors and minimized

for problem behaviors

■ Well-designed classwide interventions may be very appropriate for some students; however, other
children may require well-crafted, individualized interventions.
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■ Determine what is reinforcing to the individual student and create an appropriate reinforcement
schedule for the situation. What is reinforcing to one may not be reinforcing to another. If at all
possible, use the reinforcer that maintained the problem behaviors to reinforce the desired, replacement
behaviors. For example, if a student sought attention through misbehavior, use attention to reinforce
appropriate behavior.

■ If consequences are used for problem behaviors, they must be immediate and consistent and not
inadvertently reinforce the misbehavior. For instance, when a student seeks to escape an assignment
by throwing workpapers on the floor, referrals to the office have a high probability of strengthening
the misbehavior. It may be more effective for the teacher to offer the student the chance to complete
part of the assignment followed by a short break.

■ The application of highly restrictive behavior change procedures should be done only with caution
and under the supervision of qualified behavior specialists.

■ The intervention should be implemented consistently and for a reasonable duration in relevant school
situations and in the home and community, as appropriate.

■ In some instances (when using selected behavior reduction techniques), an initial escalation of the
behaviors targeted for elimination may occur.

■ A procedure for objectively evaluating the effect of the intervention on the targeted behaviors should
be developed by the IEP team. It should include the establishment of short- and long-term goals,
monitoring activities, and timelines for periodic review of intervention outcomes.

14. If a student is placed in a Department of Juvenile Justice (DJJ) facility for more than 10 days for
a nonschool-related offense, must a functional behavioral assessment be conducted and a behavioral
intervention plan be written prior to the 10-day period?

No. The federal regulations require a functional behavioral assessment and behavioral intervention plan
only if the disciplinary action is taken by school personnel. Placements in DJJ facilities are under the
authority of the juvenile justice and/or judicial system, not the local educational agency. However, the
benefits of a functional behavioral assessment and implementation of a behavioral intervention plan
should not be overlooked in such circumstances simply because they are not specifically required under
law.

15. What options do school officials have when they are notified that a student with a disability has
been charged or associated with a nonschool-related crime as described in Section 232.26(2), Florida
Statutes, and Rule 6A-1.0404(11), FAC, and a change in placement for more than 10 days is being
considered by school officials?

Section 232.26(2), Florida Statutes, provides the authority for the suspension of a student, who has been
formally charged with a felony, or with a delinquent act which would be a felony if committed by an
adult, by a proper prosecuting attorney for an incident which allegedly occurred on property other than
public school property, for more than 10 days as determined by the superintendent. However, the statute
also states, “Such a suspension shall not affect the delivery of educational services to the pupil and the
pupil shall be immediately enrolled in a daytime alternative education program, or an evening alternative
education program, where appropriate.”

Given the above and the IDEA’s requirements, the following three options are available:

◆ The school may, within the 10-day suspension period, conduct a manifestation determination and
follow the behavioral assessment and behavioral intervention procedural requirements outlined in
Questions 1 & 3 and recommend an alternative placement through the IEP process
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◆ If the student is likely to injure himself or herself or others in the current placement and the parents
do not agree to a proposed alternative placement recommended through the IEP process, then school
personnel may seek a court order to move the student to an interim alternative educational setting

◆ The district may seek injunctive relief to exclude the student from any educational setting. This
option should only be used for a temporary period of time when the situation warrants extreme
measures.

16. How can districts document functional behavioral assessment activities and demonstrate evidence
of a behavioral intervention plan?

Districts may develop their own accountability methods or forms or may use existing documents that
specifically address the functional behavioral assessment process. If a functional behavioral assessment
is included in a social/developmental history, initial eligibility evaluation, or reevaluation, the assessment
methods and results should be a part of the psychological evaluation and/or the social history report.

IEPs may also be used to document the functional assessment activities and the behavioral intervention
plan. Staffing forms may show that a behavioral assessment has taken place and should be considered in
eligibility and placement decisions. Finally, districts may choose to document the functional behavioral
assessment process more formally through the development of specific forms; these would address the
procedures utilized in conducting the assessment and developing the behavior intervention plan. If separate
forms are used for documenting the BIP (and not incorporated into the IEP document), it is recommended
that the IEP reference the existence of the BIP and ensure that it is a part of the student’s cumulative
record.

A sample “Record of Functional Behavioral Assessment and Intervention” is included as an attachment
to this TAP.

17. What is the relationship between the IEP goals and objectives and the behavioral intervention
plan (BIP)?

The BIP should be designed to support the attainment of IEP goals and objectives, especially those
addressing social/behavioral issues. The behavior plan should be considered an expansion of the strategies
and methods that will be implemented to reduce and/or prevent the recurrence of targeted misbehaviors.
The behavior plan should provide options in interventions when one of the following applies:

■ The student is not capable of following the district’s student code of conduct.

■ The student’s behavior interferes with his/her ability to learn.

■ The student’s behavior problems interfere with other students’ opportunities to learn.

■ The student’s behavior results in repeated removals from class.
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■ IEP/intervention team is involved in the assessment and
intervention process; this team includes key
stakeholders from all relevant settings (e.g., student,
teachers, parents, others involved in direct support)

■ broad goals of intervention are determined (e.g.,
improved peer relationships, greater participation in
integrated activities)

■ specific behaviors of concern are defined in observable
terms (what the student says or does that is problematic)

■ baseline estimates of behaviors of concern are
established; these reflect objective measures (e.g.,
frequency, duration, intensity)

■ team achieves consensus regarding the target behaviors
and goals of intervention

Goals of
Intervention/
Team Process
IEP/intervention team
Goals of intervention
Target behaviors
Baseline estimates
Consensus
decision-making

FBA: Gathering
Information (data)
Records review
Interviews
Observations

■ pertinent records have been reviewed (e.g., academic
records, discipline referrals, child study notes,
anecdotals, evaluations, interventions)

■ functional assessment interviews have been conducted
with more than one person (e.g., student, parent, teacher,
related service provider) who interact with the student
within different settings and activities

■ direct observations have been conducted across relevant
circumstances (e.g., multiple settings, over time) and
by more than one observer

■ other assessments (curricular, ecological, etc.) are
conducted, as needed, to determine broader variables
affecting student behavior

■ tools used produce objective information regarding
events preceding and following behavior, as well as
ecological and motivational variables that may be
affecting student behavior

■ information is collected until patterns are evident

ATTACHMENT 1

Functional Behavioral Assessment and Behavioral InterventionPlans

Florida Department of Education • Division of Public Schools and Community Education • Bureau of Instructional Support and Community Services

Benchmarks of Effective Practice

 FEATURES NOTESBENCHMARKS OF QUALITY
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ATTACHMENT 1

Functional Behavioral Assessment and Behavioral InterventionPlans

Florida Department of Education • Division of Public Schools and Community Education • Bureau of Instructional Support and Community Services

Benchmarks of Effective Practice

 FEATURES NOTESBENCHMARKS OF QUALITY

FBA: Hypotheses
(summary statements)
Pattern analysis
Summary statements
(hypotheses)

■ patterns are identified from the information collected
that include: 1) circumstances in which the behaviors
of concern are most and least likely (e.g.., where, when,
with whom) and 2) specific functions the behavior
appears to serve for the student (i.e., what they get or
avoid)

■ broader variables (e.g., curriculum, activity patterns)
that may be affecting student behavior are identified

■ patterns are summarized into written summary
statements or hypotheses; these statements are clear,
concise, and accurate (i.e., based on data)

■ team consensus is achieved regarding  patterns
addressed in the summary statements

Behavioral
Intervention Plans
Hypothesis-based
intervention
Intervention plan
components:

environmental
modifications
replacement skills
managing
consequences

Crisis management IEP/
other support

■ intervention strategies are clearly linked to the
functional assessment information (hypotheses/
summary statements)

■ IEP/intervention team designs a behavioral intervention
plan that includes:
— descriptions of the behaviors of concern, goals of

intervention, and patterns identified through the
functional assessment

— modifications to the social or physical environment
that may prevent problem behavior and /or increase
the likelihood of alternative appropriate behaviors

— specific behaviors (skills) to be taught and/or
reinforced that will: a) achieve the same function
as the problem behavior, and b) allow the student
to cope more effectively with their circumstances

— strategies for managing consequences so that
reinforcement is: a) maximized for positive
behavior, and b) minimized for problem behavior

(continues)
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ATTACHMENT 1

Functional Behavioral Assessment and Behavioral InterventionPlans

Florida Department of Education • Division of Public Schools and Community Education • Bureau of Instructional Support and Community Services

Benchmarks of Effective Practice

 FEATURES NOTESBENCHMARKS OF QUALITY

■ training and resources needed to insure implementation
of the behavioral intervention plan are made available
to the team

■ an action plan for implementation is developed,
including specific objectives/activities, persons
responsible, and time lines

■ plan implementation is monitored (e.g. through reports
and observations) to insure that strategies are used
consistently across intervention settings

■ objective information is collected to evaluate the
effective-ness of the behavioral intervention plan; this
information includes:

— decreases in problem behavior
— increases in replacement skills and/or

alternative behaviors
— achievement of broader goals
— durability of behavior change

■ team communicates consistently (based on time lines
determined by the team) to review student progress and
make necessary adjustments to the behavioral
intervention plan

■ goals of intervention and specific replacement skills
are incorporated into the student’s overall educational
plan (e.g., IEP)

■ if necessary to insure safety and rapid de-escalation of
student behavior, crisis management procedures and
criteria for their use are determined

■ behavioral intervention plan facilitates achievement of
broad goals identified by the team, and promotes the
durability of behavior change

■ everyone working with the student on a regular basis
is familiar with the behavioral intervention plan and
agrees to implement its strategies

Behavioral
Intervention Plans
Hypothesis-based
intervention
Intervention plan
components:

environmental
modifications
replacement skills
managing
consequences

Crisis management IEP/
other support

(continued)

Implementation,
Monitoring, and
Evaluation
Training & resources
Action planning
Monitoring:
implementation
outcomes
Team communication
Plan modification
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ATTACHMENT 2

Sample Record of Functional Behavioral Assessment and Intervention

Florida Department of Education • Division of Public Schools and Community Education • Bureau of Instructional Support and Community Services

Student Information
Name: Grade: Birthdate:

School: Implementation Date:

Team Members: Who is involved in the assessment/intervention?

Intervention Settings: In what settings will the assessment/intervention be conducted?

Rationale/Goals of Intervention
Rationale: For what reason(s) was the functional behavioral assessment initiated?

❑ Student is engaging in behavior that places the student or others at risk of harm and/or results in substantial
property damage

❑ Behavioral concerns are resulting in exclusion from participation in activities or settings with peers

❑ Educational team is considering a more restrictive placement due to behavioral concerns

❑ Current intervention involves excessively intrusive procedures (e.g., restraint, isolation)

❑ Student’s behavioral difficulties persist despite consistently implemented behavior management strategies based on
a less comprehensive or systematic assessment

❑ Other:

Target Behaviors: What are the specific behaviors identified for increase or decrease?

Description of behavior Baseline Estimate
(what student says or does) (how often, how long)

Broad Goals: What are the social and educational goals for the student
(e.g., increased participation in inclusive settings, development of friendships, improved academic performance)?
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ATTACHMENT 2

Sample Record of Functional Behavioral Assessment and Intervention

Florida Department of Education • Division of Public Schools and Community Education • Bureau of Instructional Support and Community Services

Functional Assessment Methods

Location

Date/Time

Records: What records were reviewed?

Conducted by:

❑ curriculum/IEP

❑ disciplinary records

❑ previous interventions
❑ anecdotals/home notes

❑ psychological evaluation

❑ other:

What relevant information
was obtained?

❑ student
❑ parent

❑ ESE teacher

❑ general education teacher
❑ school administrator

❑ related services provider

❑ other:

Interviews:
What interviews were conducted?

Tools used:

Conducted by:

What relevant information
was obtained?

What relevant information
was obtained?

Observations:
What direct observations occurred?

Tools used:

Conducted by:

Other Assessments: What, if any, other assessments were conducted
(e.g., ecological or classroom management inventories, curricular assessments)?

Summary (Hypothesis) Statements

Patterns: What patterns were identified in the data collected
(i.e., circumstances in which behavior is most likely/least likely; possible functions of the behavior)
When this occurs... the student does... to get or avoid...
(describe circumstances) (describe behavior) (describe consequences)

Setting Events: Are there other variables that appear to be affecting the student’s behavior
(e.g., medical problems, curricular issues)?
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ATTACHMENT 2

Sample Record of Functional Behavioral Assessment and Intervention

Florida Department of Education • Division of Public Schools and Community Education • Bureau of Instructional Support and Community Services

Behavioral Support Plan

 Training/Resources: What training and/or resources are needed to implement the plan?

Monitoring: Who will be responsible for monitoring progress?

How frequently will monitoring take place?        __ daily __ weekly          __ monthly __ other

How will implementation and outcomes be evaluated?

Names of Team Members:

Proactive:
What environmental adjustments will
be used to make the student’s problem
behavior unnecessary?

Intervention Components: What strategies will be used (based on the hypotheses)?

Educative:
What skills will be taught to replace
(meet the same function as) the
student’s problem behavior and
improve his/her ability to function
more effectively?

___ goals integrated with IEP

Functional:
How will consequences be managed to
insure the student receives reinforcers
for positive, and not problem, behavior?
When the student does.... Adults will
do...

Crisis Management: Are crisis management procedures needed to insure safety and de-escalation of the student’s behavior
in emergency situations? __yes __no  If so, describe strategies:

Generalization and Maintenance: What strategies will be used to insure that behavior changes transfer across environ-
ments (e.g., natural cues and contingencies)?

Implementation, Monitoring, and Evaluation
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APPENDIX A:
DATA COLLECTION FORMS
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REVIEW OF RECORDS

FAMILY

What relevant information about the family situation is available?

Where was the student born and what is his/her native language?

What is the student’s birth date?

Has the student lived in other locations prior to entering your school?

MEDICAL

Is the student being diagnosed with any medical condition? If so, how could this
condition be related to their current behavior?

Is the student taking medication? If so, what type and are there any side effects?

Has the student had their vision and hearing checked?

EDUCATIONAL

When did the student start school? Did the student attend pre-school?

Is the student age appropriate for their grade level?

Has the student had excessive absences and/or tardies from school?

Has the student demonstrated a history of behavioral and/or academic difficulties
in previous years?

Are there any documented behavioral and/or academic strengths?

Has the student been enrolled in any special education or remedial educational
programs? If so, are there any psycho-educational evaluations available?

What are the results of previous standardized testing? (FCAT, SAT, etc.)?
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Record Review Form
Summarize historical information, data from evaluations, and intervention methods that may be
relevant in interpreting the individual’s behavior.
Student: Date:
Name of Reviewer:
General History:

Medical Issues and Treatments:

Educational Programs and Related Services:

Psychological Evaluations:

Social History:

Intervention History:

Other:
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BEHAVIOR INTERVIEW

Student:
_____________________________

School:
_____________________________

Grade:
_____

Age:
_____

Sex:
_____

Teacher/Parent:
______________________

Interviewer:
__________________________

Date of Interview:
_____________________

Informant Description of Problem Behavior(s)
The Informant should be encouraged to explain what the child actually
does and to give examples and non-examples of the behavioral concern.
* Note: If the informant would like to identify more than one Target
Behavior use additional sheets.

• Behavior Concern:

• How often/Long: _________________ How serious? _______________

• When did the target behavior begin?

• Past Interventions for improving the target behavior:

Antecedents of Target Behavior;
• When is the student most likely to emit the target behavior?

Time of Day? __________________
School Activity or Setting? ___________________
With Whom? ___________________
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• When is student least likely to emit the target behavior?

Time of Day? __________________
School Activity or Setting? ___________________
With Whom? ___________________

School activity, person or situation that affects (making it occur more or less
often) the target behavior?

Possible Consequences of Target Behavior

• Why does the student emit the target behavior (i.e. what is the payoff for the
student?)?

• Are there other students, staff, school activities or events which contribute to
the target behavior?  Yes _____  No _____
What are they?
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FUNCTIONAL ASSESSMENT INTERVIEW FORM- YOUNG CHILD

Student:
____________________________

Date of
Interview:_____________________

Age: _____ Years _____ Months Sex: _____
Interviewer:
_________________________

Respondent(s):
_______________________

A. DESCRIBE THE BEHAVIOR(S)

1. What are the behaviors of concern? For each, define how it is performed, how
often it occurs per day, week or month, how long it lasts when it occurs, and the
intensity in which it occurs (low, medium, high).

Behavior How is it
performed?

How often? How long? Intensity?

2. Which of the behaviors described above occur together (e.g. occur at the
same time, occur in a predictable “chain,” occur in response to the same
situation)?

Reproduced with permission from O’Neill, Horner, Albin, Storey & Sprague
Functional Analysis of Problem Behavior: A Practical Assessment Guide
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B. DEFINE POTENTIAL ECOLOGICAL EVENTS THAT MAY AFFECT THE
BEHAVIORS

1. What medications does the child take and how do you believe these may
affect his/her behavior?

2. What medical complications (if any) does the child experience that may affect
his/her behavior (e.g. asthma, allergies, rashes, sinus infections, seizures)?

3. Describe the sleep cycles of the child and the extent to which these cycles
may affect his/her behavior.

4. Describe the eating routines and diet of the child and the extent to which
these routines may affect his/her behavior.

5. Briefly list the child’s typical daily schedule of activities and how well he/she
does within each activity.
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DAILY ACTIVITIES

TIME ACTIVITY CHILD’S REACTION
6:00 AM

7:00 AM

8:00 AM

9:00 AM

10:00 AM

11:00 AM

NOON

1:00 PM

2:00 PM

3:00 PM

4:00 PM

5:00 PM

6:00 PM

7:00 PM

8:00 PM

9:00 PM

6. Describe the extent to which you believe activities that occur during the day
are predictable for your child. To what extent does the child know what he/she
will be doing and what will occur during the day (e.g. when to get up, when to
eat breakfast, when to play outside)? How does your child know this?
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7. What choices does the child get to make each day (e.g. food, toys, activities)?

C. DEFINE EVENTS AND SITUATIONS THAT PREDICT OCCURRENCES OF
THE BEHAVIOR(S)

1. Time of Day: When are the behaviors most likely? Least likely?
Most Likely: _________________________________________________

_________________________________________________
_________________________________________________

Least Likely:  ________________________________________________
________________________________________________
________________________________________________

2. Setting: Where are the behaviors most likely? Least likely?
Most Likely: ________________________________________________

________________________________________________
________________________________________________

Least Likely:  ________________________________________________
________________________________________________
________________________________________________

3. Social Control: With whom are the behaviors most likely? Least likely?
Most Likely: ________________________________________________

________________________________________________
________________________________________________

Least Likely:  ________________________________________________
________________________________________________
________________________________________________

4. Activity: What activity is most likely to produce the behavior?
Most Likely: ________________________________________________

________________________________________________
________________________________________________

Least Likely:  ________________________________________________
________________________________________________
________________________________________________
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5. Are there particular situations, events, etc. that are not listed above that “set
off” the behaviors that cause concern (particular demands, interruptions,
transitions, delays, being ignored, etc.)?

6. What would be the one thing you could do that would be most likely to make
undesirable behaviors occur?

7. What would be the one thing you could do to make sure that the problem
behaviors did not occur?

D. DESCRIBE THE CHILD’S PLAY ABILITIES AND DIFFICULTIES

1. Describe how your child plays (with what? how often?).

2. Does your child have a problem with behavior when playing? Describe.

3. Does your child play alone? What does he/she do?

4. Does your child play with adults? With what toys or games?

5. Does your child play with other children his/her age? With what toys or
games?
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6. How does your child react if you join in a play activity with him/her?

7. How does your child react if you stop playing with him/her?

8. How does your child react if you ask him/her to stop playing with a toy and
switch to a different toy?

E. IDENTIFY THE “FUNCTION” OF THE UNDESIRABLE BEHAVIOR(S)

1. Think of each of the behaviors listed on Section A. and define the function(s)
you believe the behavior serves for the child (i.e. what does he/she get and/or
avoid by doing the behavior)?

Behavior What does he/she
get

Or What does he/she
avoid

2. Describe the child’s most typical response to the following situations.
a. Are the above behavior(s) more likely, less likely, or unaffected if you
present him/her with a difficult task?
___________________________________________________________
b. Are the above behavior(s) more likely, less likely, or unaffected if you
interrupt a desired event (i.e. eating and ice cream, watching a video)?
___________________________________________________________
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c. Are the above behavior(s) more likely, less likely or unaffected if you
deliver a “stern” request/command/reprimand?
___________________________________________________________
d. Are the above behavior(s) more likely, less likely, or unaffected if you
are present, but do not interact with (ignore) the child for 15 minutes?
___________________________________________________________
e. Are the above behavior(s) more likely, less likely, or unaffected by
changes in routine?
___________________________________________________________
f. Are the above behavior(s) more likely, less likely, or unaffected if
something the child wants is present but he/she can’t get it (i.e. a desired
toy that is visible, but out of reach)?
___________________________________________________________
g. Are the above behavior(s) more likely, less likely, or unaffected if he/she
is alone (no one else is present)?
___________________________________________________________

F. DEFINE THE EFFICIENCY OF THE UNDESIRABLE BEHAVIOR(S)

1. What amount of physical effort is involved in the behaviors (e.g. prolonged
intense tantrums vs. single verbal outbursts, etc.)?

2. Does engaging in the behavior(s) result in a “payoff” (getting attention,
avoiding work) every time? Almost every time? Once in a while?

3. How much of a delay is there between the time the child engages in the
behavior and gets the “payoff”? Is it immediate, a few seconds, or longer?
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G. DEFINE THE PRIMARY METHOD(S) USED BY THE CHILD TO
COMMUNICATE

1. What are the general expressive communication strategies used by or
available to the child (e.g. vocal, speech, signs/gestures, communication
books/boards, electronic devices, etc.)? How consistently are the strategies
used?

2. If your child is trying to tell you something or show you something and you
don’t understand, what will your child do? Repeat the action or vocalization?
Modify the action or vocalization?
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3. Tell me how your child expresses the following:
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4. With regard to receptive communication ability:
a. Does the child follow verbal requests or instructions? If so,
approximately how many? (List if only a few).

b. Is the child able to imitate someone demonstrating how to do a task or
play with a toy?

c. Does the child respond to sign language or gestures? If so,
approximately how many? (List them).

d. How does the child tell you “yes” or “no” (if asked whether he/she wants
to do something, go somewhere, etc.)?

H. WHAT EVENTS, ACTIONS AND OBJECT ARE
SUPPORTIVE OR PRESENT CHALLENGES TO THE

CHILD?

1. Describe the things that your child really enjoys. For example,
what makes him/her happy? What might someone do or provide
that makes your child happy?

2. What have you or child’s care providers done to try to change
the problem behavior?
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INTERVIEW GUIDE FOR FUNCTIONAL ASSESSMENT

Student: _______________________ Interviewer: _____________________
Respondent: ___________________ Relationship: ____________________
Date: __________________

Interviews should be conducted with individuals who know the student well and interact with them
in a variety of settings and situations (e.g. parents, teachers). In order to get useful information
from the interview, questions may need to be repeated and clarified for some respondents.
Probing should be done to encourage thoughtful, open communication (e.g. nonjudgmental,
unhurried). It may be necessary to record some responses on the back of a separate page.

1. What are the student’s strengths, skills and interests?

2. What are the student’s challenges and areas of greatest difficulty?

3. What people, things, and activities does the student like most?

4. What people, things, and activities does the student like least?

5. What are the student’s problem behaviors?

a. How would you describe these behaviors?
___________________________________________________________
b. Which are the most problematic for you?
___________________________________________________________
c. How often do these behaviors occur?
___________________________________________________________

6. What do you think causes (motivates) the behavior? Why does he/she do it?
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7. Under what circumstances do these behaviors occur most frequently?
a. With whom (who)? _________________________________________
b. In which settings (where)? ____________________________________
c. What times of day (when)? ___________________________________

8. Can you tell when the student is going to behave this way? How?

9. Do you think there are medical reasons for this behavior(s)? Is the student sick, tired, or
hungry?

10. Are there situations in which the behaviors never or rarely occur? Which situations?

11. Does the student have better and more appropriate ways to:
deal with difficult situations? ____________________________________
communicate his/her wants and needs? _____________________________

12. What skills is the student lacking that might help his/her behavior?

13. How do you react/respond to the student’s:
problem behavior? ___________________________________________
positive behavior? ____________________________________________

14. Does the student’s behavior allow them to get things? If so, what?

15. Does the student’s behavior allow them to avoid things? If so, what?

16. What do you think needs to be done to help this student?
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FUNCTIONAL BEHAVIOR ASSESSMENT
(STUDENT INTERVIEW)

Student: __________________________ Today’s Date: _______________________
Birthdate: _________________________ Grade: _____________________________
School: __________________________ Interviewed by: ______________________

What are your favorite activities at school?

What are your least favorite activities at school?

What are your hobbies/interests?

Check the appropriate box for each question:
Yes Not

Sure
No

In general, is academic work too hard for you?
In general, is academic work too easy for you?
When you ask for help appropriately, do you get it?

When you do seat work, do you do better when someone works
with you?

Do you think people notice when you do a good job?
Do you think you would do better in school if you got more rewards?
In general, do you find school work interesting?
Is your work challenging enough for you?

What things get you in trouble or are a problem at school? ____________________________________
___________________________________________________________________________________

How often does the
behavior occur?

More than once a day? Daily? Weekly? Monthly?

How long does the
behavior last when it
occurs?

Few
seconds?

Few
minutes?

< 30
minutes?

> 30 minutes?

Answer the following in reference to the behavior listed above:
Most Problems Why? Least

Problems?
Why?

With whom?
Where?
When?

What do you think triggers the behavior? __________________________________________________
What do you get out of the behavior? _____________________________________________________
What changes could be made so you would have fewer problems with these behaviors?
___________________________________________________________________________________
Is there anything you would like to earn for appropriate behavior/ work completion? ________________
If so, what? ________________________________________________________________________
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MOTIVATION CHECKLIST

Student Name:________________________________Grade:_________Date:_____________

Directions: The items in this questionnaire refer to things & experiences that may give a
person pleasure or satisfaction.  Read each item then place a check mark in the column
that describes how much you enjoy it.

REINFORCEMENT INVENTORY NOT AT
ALL

(1)

A LITTLE

     (2)

A FAIR
AMOUNT

(3)

MUCH

(4)

VERY
MUCH

(5)

A. FOOD ITEMS
1. Candy
2. Ice Cream
3. Nuts
4. Potato Chips
5. Cake
6. Cookies
7. Soda
8. Other

B. TOYS AND PLAYTHINGS
1. Racing Cars
2. Electric Trains
3. Bicycle
4. Skate Board
5. Playing with Dolls
6. Blocks
7. Legos
8. Stickers
9. Other

C. ENTERTAINMENT
1. Watching T.V.
2. Movies
3. Listening to Music
4. Playing with Toys
5. Playing with Others
6. Going to Concerts
7. Going to Movies
8. Going to the Mall
9. Other

D. SPORTS AND MOVIES
1. Playing sports with friends
2. Playing sports with parents
3. Swimming
4. Bike Riding
5. Skating
6. Skiing
7. Horseback Riding
8. Tennis
9. Hiking
10. Chess
11. Checkers
12. Fishing
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STUDENT INVENTORY
THE REINFORCEMENT / INTEREST INVENTORY

The Reinforcement/Interest Inventory is designed to facilitate the acquisition of
necessary learner information that cannot be obtained through the use of formal
assessment instruments. It is designed to help identify what the learner regards
as rewarding (reinforcing) and aversive (unpleasant). The identification and use
of appropriate rewards and aversive stimuli aid in the systematic behavior
modification and in the diagnostic prescriptive teaching and programming. The
inventory is simple to administer for the purpose of finding out students’ like and
dislikes to increase the likelihood of prescriptive teaching success.

Name: _________________________________     Date:___________________

1. My three wishes are:
______________________________________________________________
2. What I’d like to learn more about in school:
______________________________________________________________
3. What I dislike most at school:
______________________________________________________________
4. What I don’t care to study about:
______________________________________________________________
5. When I have free time outside of school, I like to:
______________________________________________________________
6. I like to read about:
______________________________________________________________
7. My hobbies or favorite activities are:
______________________________________________________________
8. My favorite grownup adult is:
______________________________________________________________
9. The best reward anyone can give me is:
______________________________________________________________
10. When I grow up, I want to be:
______________________________________________________________
11. The most interesting thing I have done at school during the past week or
so is:
______________________________________________________________
12. One of the places I especially like to go is:
______________________________________________________________
13. One of the happiest days in my life:
______________________________________________________________
14. The three best friends in my room at school are (boys or girls):
______________________________________________________________
15. The t.v. programs I like best are:  (e.g. comedy, sad serial, gangster,
western, news, or mystery):
______________________________________________________________
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FORCED - CHOICE REINFORCEMENT MENU

Name: ____________________________________________

In order to identify possible classroom reinforcers, it is important to go directly to the source, namely you the
student. Below is a paragraph that provides instructions for completing a series of “controlled choice” survey
items about individual reinforcement preferences. Please read the following paragraph carefully.

“Let’s suppose that you have worked hard on an assignment and you think that you have done a super job
on it. In thinking about a reward for your effort, which one of the two things below would you most like to
happen? Please choose the one from each pair that you would like best and mark an “√” in the blank that
comes in front of it. Remember, mark only one blank for each pair.”

1. _____ Teacher writes”100” on your paper. (A)
     _____ Be first to finish your work. (CM)

2. _____ Receive a bag of chips. (CN)
     _____ Classmates ask you to be on their team. (P)

3. _____ Be free to do what you like. (I)
     _____ Teacher writes”100” on your paper. (A)

4. _____ Classmates ask you to be on their team. (P)
     _____ Be first to finish your work. (CM)

5. _____ Be free to do what you like. (I)
     _____ Receive a bag of chips. (CN)

6. _____ Teacher writes “100” on your paper. (A)
     _____ Classmates ask you to be on their team. (P)

7. _____ Be first to finish your work. (CM)
     _____ Be free to do what you like. (I)

8. _____ Receive a bag of chips. (CN)
     _____ Teacher writes “100” on your paper. (A)

9. _____ Classmates ask you to be on their team. (P)
     _____ Be free to do what you like. (I)

10. _____ Be first to finish your work. (CM)
    _____ Receive a bag of chips. (CN)

11. _____ Teacher writes “A” on your paper. (A)
    _____ Be the only that can answer a question. (CM)
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12. _____ Receive a candy bar. (CN)
    _____ Friends ask you to sit with them. (P)

13. _____ Be free to go outside. (I)
_____ Teacher writes “A” on your paper. (A)

14. _____ Friends ask you to sit with them. (P)
_____ Be the only that can answer a question. (CM)

15. _____ Be free to go outside. (I)
_____ Receive a candy bar. (CN)

16. _____ Teacher writes “A” on your paper. (A)
_____ Friends ask you to sit with them. (P)

17. _____ Be the only that can answer a question. (CM)
_____ Be free to go outside. (I)

18. _____ Receive a candy bar. (CN)
_____ Teacher writes “A” on your paper. (A)

19. _____ Friends ask you to sit with them. (P)
_____ Be free to go outside. (I)

20. _____ Be the only that can answer a question. (CM)
_____ Receive a candy bar. (CN)

21. _____ Teacher writes “perfect” on your paper. (A)
_____ Have only your paper shown to the class. (CM)

22. _____ Receive a can of soda. (CN)
_____ Classmates ask you to be class leader. (P)

23. _____ Be free to play outside. (I)
_____ Teacher writes “perfect” on your paper. (A)

24. _____ Classmates ask you to be class leader. (P)
_____ Have only your paper shown to the class. (CM)

25. _____ Be free to play outside. (I)
_____ Receive a can of soda. (CN)

26. _____ Teacher writes “perfect” on your paper. (A)
_____ Classmates ask you to be class leader. (P)
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27. _____ Have only your paper shown to the class. (CM)
_____ Be free to play outside. (I)

28. _____ Receive a can of soda. (CN)
_____ Teacher writes “perfect” on your paper. (A)

29. _____ Classmates ask you to be class leader. (P)
_____ Be free to play outside. (I)

30. _____ Have only your paper shown to the class. (CM)
_____ Receive a can of soda. (CN)

31. _____ Teacher writes “excellent” on your paper. (A)
_____ Have your paper put on the bulletin board. (CM)

32. _____ Receive a pack of gum. (CN)
_____ Friends ask you to work with them. (P)

33. _____ Be free to work on something you like. (I)
_____ Teacher writes “excellent” on your paper. (A)

34. _____ Friends ask you to work with them. (P)
_____ Have your paper put on the bulletin board. (CM)

35. ______ Be free to work on something you like. (I)
______ Receive a pack of gum. (CN)

36. _____ Teacher writes “excellent” on your paper. (A)
_____ Friends ask you to work with them. (P)

37. _____ Have your paper put on the bulletin board. (CM)
_____ Be free to work on something you like. (I)

38. _____ Receive a pack of gum. (CN)
_____ Teacher writes “excellent” on your paper. (A)

39. _____ Friends ask you to work with them. (P)
_____ Be free to work on something you like. (I)

40. _____ Have your paper put on the bulletin board. (CM)
_____ Receive a pack of gum. (CN)

Other suggestions about classroom rewards: ___________________________
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REINFORCEMENT INVENTORY

_____ Adult Approval (A)

_____ Competitive Approval (CM)

_____ Peer Approval (P)

_____ Independent Rewards (I)

_____ Consumable Rewards (CN)

(Excerpt from Addressing Student Problem Behavior: Part III: Conducting a
Functional Behavioral Assessment (3rd Edition). Prepared by the Center for
Effective Collaboration and Practice
http://www.air-dc.org/cecp/fba/default.htm
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SURVEY OF REINFORCERS

CONSUMABLE REINFORCERS

Student: ______________________ Date: ____________________

Which of the following foods do you like to eat?

Reinforcers Yes No
Ice cream
Soda
Cookies
Candy
Potato Chips
Pretzels
Peanuts
Popcorn
Animal Crackers
Raisins
Milk
Cereal
Fruit
Gum
Crackers
Lollipops
Chocolate
Gummy Bears
M & M’s
Juice
Cheese

Which three are your favorite snacks?
1. ______________________
2. ______________________
3. ______________________

What is your favorite snack at home? ______________________________

What is your favorite snack at school? _____________________________
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TANGIBLE REINFORCERS

Student: ________________________ Date: _____________________

Which of the following things would you like to receive?

Reinforcers Yes No
Balls
Puzzles
Games
Comic books
Stickers
Marbles
Balloons
Books to keep
Little toys
Mystery boxes
Book marks
Special pencils
Miniature dolls or cars
Notepads
Crayons or markers
Surprise packages
Paint
Coloring books
Chalk
Clay
Medals

Which 3 are your favorites?
1. ___________________________________
2. ___________________________________
3. ___________________________________

1. What would you buy if you had one dollar?
______________________________________________

2. What is the best surprise I could give you?
______________________________________________

3.  What things do you like to collect?
______________________________________________

4.  Tell me some of your favorite games.
______________________________________________
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PEER APPROVAL REINFORCERS

Student:_________________________ Date: _______________________

Which of the following events would make you proud?

Events Yes No
Having the class cheer or clap for a job well done
Being elected a class officer
Earning a special activity for my whole class
Earning extra recess for the class
Being asked to participate in a team sport
Being able to sit with responsible students
Earning a treat for the whole class
Having the class give me compliments
Having other students make a book about me
Being able to sit with special friends at lunch

Which event would you enjoy most? ____________________________

1. I like to spend time with these classmates:
_________________________________________________

2. When we get a chance, we like to:
_________________________________________________

3. I wish I could spend more time at school with my friend:
_________________________________________________

4. If I had a time with this friend, we would like to:
__________________________________________________

5. If I could earn an activity for my class, I would choose:
__________________________________________________

6. A student in class who can help me do better work is:
__________________________________________________

7. A student who can help me behave nicely is:
__________________________________________________
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DATA COLLECTION FORM
DATE:__________________________ SCHOOL: ______________________
OBSERVER: ____________________ TEACHER: _____________________

PRAISE:

TIME INDIVI-
DUAL

GROUP QUIET PIVOT INAPPRO-
PRIATE

CENSURE

_____
to
_____
_____
to
_____
_____
to
_____
_____
to
_____
_____
to
_____
_____
to
_____

SUMMARY:
Class Observation Time __________ minutes
Class Percent on Task __________
Rate of Teacher Praise __________ per minute
Rate of Teacher Censures __________ per minute

RECOMMENDATIONS:

62 BCPS Functional Behavioral Assessment Manual/March 2009



EXPLANATION OF COLUMN HEADINGS/DIRECTIONS

INDIVDUAL: refers to a specific praise statement made to an individual
student, (i.e. “Good job, John. You’ve got your pencil and
book out and you are looking up at me, so I know you are
ready.” REMEMBER: The kids who drive you most “nuts”
are the kids who need the most individual praise.

GROUP: refers to a praise statement made to a group (2 or more
students)  (i.e., “Fine job, Bluejays. Everyone in your group
has his/her materials out and ready. Jane and Carol have
their eyes on me”).

QUIET: refers to nonverbal praise communicated to student (i.e.
teacher gives “thumbs up” to an individual student as he/she
makes eye contact during seat work time or teacher verbally
praises student quietly while in close proximity to him).

PIVOT: used to cue appropriate behavior without calling attention to
a student’s inappropriate behavior (i.e. Johnny is out of his
seat. Teacher says to Ronnie, who is on-task and in his seat
and closest to Johnny, “Ronnie you’re in your seat and
getting your work done. Good job!” It is most important to
praise Johnny as soon as he approximates desired behavior
and cue him as to the next desired behavior. “ Johnny,
you’re sitting in your seat. Good. I’m looking for students
who are working.”

These 4 are counted in the praise total.

INAPPROPRIATE: refers to the teacher giving attention to misbehavior. Using
ignoring, redirection or pivots is more effective. For example,
when Johnny is tapping his pencil, inappropriate attention is
when the teacher asks, “Johnny how many times have I told
you to stop tapping your pencil?” This could be a mistake in
timing for teacher praise (i.e. The teacher praises Johnny for
handing in his paper, even though he just hit his classmate).

CENSURE: refers to a stop statement (i.e. “Johnny put the scissors
down now.” NEVER IGNORE DANGEROUS BEHAVIOR.
Deal with it quickly, calmly and succinctly.

DIRECTIONS: Mark the appropr iate column for  teacher
statements/nonverbals.
1. Tally the INDIVIDUAL, GROUP, QUIET, AND PIVOT
columns.
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2. Divide this total by the minutes observed.
3. Tally marks in censure column.
4. Divide by the number of minutes observed.
5. Compare praise rate against censure rate
6. Who/what is getting your attention?

Praise rate should be at least 3-5 times the censure rate.
Praise should occur at least once per minute.
Censure should occur no more than once in every ten minutes.
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DATA COLLECTION FORM
SAMPLE

DATE: 11/3/97 SCHOOL:
OBSERVER:  M. Zeis TEACHER: Mrs. Jones

PRAISE:

TIME INDIVI-
DUAL

GROUP QUIET PIVOT INAPPRO-
PRIATE

CENSURE

8:30 to
8:50

IIII I II IIII

SUMMARY:
Class Observation Time ___20_____ minutes
Class Percent on Task __________
Rate of Teacher Praise __________ per minute
Rate of Teacher Censures __________ per minute

RECOMMENDATIONS:
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ABC OBSERVATION

STUDENT: _____________________ DATE: ________________________
LOCATION: ____________________ OBSERVER: ___________________

Description of Setting ( i.e. # of students, task, activity, environment)
________________________________________________________________

TIME ANTECEDENT
(Describe activity and
specific event preceding
the behavior, e.g.,
specific interactions)

BEHAVIOR
(Describe exactly what
the student said or did)

CONSEQUENCE
(Describe events that
followed or results of the
behavior, e.g.,
reprimands, delays in
activity)
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STUDENT BEHAVIOR OBSERVATION
STUDENT: _____________________ TEACHER: _____________________
DATE: _________________________

DATE ACTIVITY
CODE

PLACE
CODE

BEHAVIOR
CODE

STAFF
RESPONSE

STAFF
INITIALS

8:00
  :15
  :30
  :45
9:00
  :15
  :30
  :45

10:00
:15
:30
:45

11:00
:15
:30
:45

12:00
:15
:30
:45

1:00
:15
:30
:45

2:00
:15
:30
:45

3:00
:15
:30
:45

Activity Code: Staff Response Codes:
I= Independent Work 1. Dispenses reinforcer to student 6. Warns Student to
T= Teacher Directed 2. Verbally praises student stop or else
G= Group Work 3. Talks with student 7. Loudly commands

4. No observable response student
Place Code: 5. Tells student to stop behavior 8. Removes from area
1. Reg. Ed. Class 5. Hallway 9. Places student in
2. ESE 6. Cafeteria time-out
3. Specials 7. Restroom 10. Sends student to
4. Office 8. Other office
Behavior Codes: _______________________________________________________________
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STUDENT BEHAVIOR OBSERVATION (SAMPLE)
STUDENT:  Johnny Smith TEACHER: Mrs. Jones
DATE: 11/13/97
DATE ACTIVITY

CODE
PLACE
CODE

BEHAVIOR
CODE

STAFF
RESPONSE

STAFF
INITIALS

8:00
  :15
  :30
  :45
9:00 G 1 1 9
  :15 G 1 1 9
  :30
  :45

10:00
:15
:30
:45

11:00
:15 G 3 1 3
:30
:45

12:00
:15
:30 G-lunch 6 1 8
:45

1:00
:15
:30
:45

2:00
:15
:30
:45

3:00
:15
:30
:45

Activity Code: Staff Response Codes:
I= Independent Work 1. Dispenses reinforcer to student 6. Warns Student to
T= Teacher Directed 2. Verbally praises student stop or else
G= Group Work 3. Talks with student 7. Loudly commands

4. No observable response student
Place Code: 5. Tells student to stop behavior 8. Removes from area
1. Reg. Ed. Class 5. Hallway 9. Places student in
2. ESE 6. Cafeteria time-out
3. Specials 7. Restroom 10. Sends student to
4. Office 8. Other office
Behavior Codes:  (1) hands on other students__                                                                                                      
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PRE-REFERRAL OBSERVATIONAL SUMMARY #1

Behavioral Observation Summary- Two (2) observations by different
professionals are required. One observation should be completed by the child’s
teacher.

Briefly describe what was observed. Include only factual data.

Student: ________________________ School: _________________________
Appearance: ____________________ Observer: _______________________
Date of Observation: ______________ Time of Observation: ______________
Setting: ________________________ # of Students in Class: _____________

Write exactly what the child says or does.
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SCATTER PLOT

Student:  ______________________
Observer: _____________________
Dates: ________________________

Using a scatter plot involves recording the times of day (and/or activities)
in which the behavior occurs and does not occur to identify patterns that
occur over days or weeks.

DATE
TIME ACTIVITY
7:30
8:00
8:30
9:00
9:30
10:00
10:30
11:00
11:30
12:00
12:30
1:00
1:30
2:00
2:30

Behavior did not occur
Behavior occurred

N/A Did not observe

Target Behavior:
________________
________________

70 BCPS Functional Behavioral Assessment Manual/March 2009



SCATTER PLOT
SAMPLE

Student:  Johnny
Observer: Mrs. Lewis (teacher)
Dates: 03/02/08 – 03/13/08

Using a scatter plot involves recording the times of day (and/or activities)
in which the behavior occurs and does not occur to identify patterns that
occur over days or weeks.

DATE
TIME ACTIVITY 3/2 3/3 3/4 3/5 3/6 3/9 3/10 3/11 3/12 3/13
7:30 Arrival
8:00 Writing
8:30 Social skills
9:00 Reading
9:30 P.E. N/A N/A N/A N/A N/A N/A N/A N/A N/A N/A
10:00 Science N/A
10:30 Crafts N/A
11:00 Math N/A
11:30 Lunch N/A
12:00 Recess N/A N/A N/A N/A N/A N/A N/A N/A N/A N/A
12:30 Projects
1:00 Music
1:30 Reading
2:00 Math
2:30 Dismissal N/A N/A N/A N/A N/A N/A N/A N/A N/A N/A

Behavior did not occur
Behavior occurred

N/A Did not observe

Target Behavior:
Leaving seat without
permission
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BEHAVIOR FREQUENCY CHART
STUDENT: ____________________ TEACHER: _______________
BEHAVIOR: ______________________________________________
TIME OF DAY/ ACTIVITY: ___________________________________

Directions: This chart is a quick, non-intrusive way for a classroom teacher to
record the frequency with which a student displays a particular behavior.
Choose an OBSERVATION PERIOD most appropriate to the target behavior
(e.g. a short, directed lesson for frequent behaviors such as calling out, an hour
of full morning for less frequent behavior, like fighting). Use the same observation
period each day. A minimum of 3 days of charting should be conducted before an
intervention is implemented in order to establish a baseline frequency (baseline).
TO RECORD. Work upward from the bottom of the column each day, marking
one number each time the target behavior occurs during the observation period.
Connect the highest marked number across the columns to graph progress.

Baseline Intervention Phase

25 25 25 25 25 25 25 25 25 25 25 25 25
24 24 24 24 24 24 24 24 24 24 24 24 24
23 23 23 23 23 23 23 23 23 23 23 23 23
22 22 22 22 22 22 22 22 22 22 22 22 22
21 21 21 21 21 21 21 21 21 21 21 21 21
20 20 20 20 20 20 20 20 20 20 20 20 20
19 19 19 19 19 19 19 19 19 19 19 19 19
18 18 18 18 18 18 18 18 18 18 18 18 18
17 17 17 17 17 17 17 17 17 17 17 17 17
16 16 16 16 16 16 16 16 16 16 16 16 16
15 15 15 15 15 15 15 15 15 15 15 15 15
14 14 14 14 14 14 14 14 14 14 14 14 14
13 13 13 13 13 13 13 13 13 13 13 13 13
12 12 12 12 12 12 12 12 12 12 12 12 12
11 11 11 11 11 11 11 11 11 11 11 11 11
10 10 10 10 10 10 10 10 10 10 10 10 10
9 9 9 9 9 9 9 9 9 9 9 9 9
8 8 8 8 8 8 8 8 8 8 8 8 8
7 7 7 7 7 7 7 7 7 7 7 7 7
6 6 6 6 6 6 6 6 6 6 6 6 6
5 5 5 5 5 5 5 5 5 5 5 5 5
4 4 4 4 4 4 4 4 4 4 4 4 4
3 3 3 3 3 3 3 3 3 3 3 3 3
2 2 2 2 2 2 2 2 2 2 2 2 2

DATE

F
R
E
Q
U
E
N
C
Y

O
F

B
E
H
A
V
I
O
R

1 1 1 1 1 1 1 1 1 1 1 1 1
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DURATION CHART

STUDENT: ________________ OBSERVER: ________________
BEHAVIOR: _______________________________________________

NOTE: For each observation period, circle the number which indicates the
length of time (minutes) the behavior continued. Observe at least three
incidents in order to obtain adequate baseline data. When each chart is
completed connect the numbers to make a graph. This will give you a
picture of the progress the student has made.

DATE

25 25 25 25 25 25 25 25 25 25 25 25
24 24 24 24 24 24 24 24 24 24 24 24
23 23 23 23 23 23 23 23 23 23 23 23
22 22 22 22 22 22 22 22 22 22 22 22
21 21 21 21 21 21 21 21 21 21 21 21
20 20 20 20 20 20 20 20 20 20 20 20
19 19 19 19 19 19 19 19 19 19 19 19
18 18 18 18 18 18 18 18 18 18 18 18
17 17 17 17 17 17 17 17 17 17 17 17
16 16 16 16 16 16 16 16 16 16 16 16
15 15 15 15 15 15 15 15 15 15 15 15
14 14 14 14 14 14 14 14 14 14 14 14
13 13 13 13 13 13 13 13 13 13 13 13
12 12 12 12 12 12 12 12 12 12 12 12
11 11 11 11 11 11 11 11 11 11 11 11
10 10 10 10 10 10 10 10 10 10 10 10
9 9 9 9 9 9 9 9 9 9 9 9
8 8 8 8 8 8 8 8 8 8 8 8
7 7 7 7 7 7 7 7 7 7 7 7
6 6 6 6 6 6 6 6 6 6 6 6
5 5 5 5 5 5 5 5 5 5 5 5
4 4 4 4 4 4 4 4 4 4 4 4
3 3 3 3 3 3 3 3 3 3 3 3
2 2 2 2 2 2 2 2 2 2 2 2

D
U
R
A
T
I
O
N

O
F

B
E
H
A
V
I
O
R

1 1 1 1 1 1 1 1 1 1 1 1
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APPENDIX B
    PROBLEM ANALYSIS FORMS
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PROBLEM ANALYSIS WORKSHEET

Student: _____________________ Grade: __________________
Teacher: _____________________ Date of Request: ______________

BEHAVIORAL DESCRIPTION OF PROBLEM
Person Requesting Assistance Clarifies the Concern

PROVIDE A DESCRIPTION OF THE CONTEXT OF THE PROBLEM

Name of behavior of concern ___________________________________
Where does the behavior occur? ________________________________
When does the behavior occur? _________________________________
How often does the behavior occur? ______________________________
How long does it last? _________________________________________
Other: _____________________________________________________

PROBLEM ANALYSIS (Functional Assessment and Analysis)
Why is this problematic situation occurring?
What factors contribute to the mismatch that exists between actual and
desired levels of performance for each problem?
What resources are available to help resolve this problematic situation?

Skill vs. Performance Problem
Is the problem statement centered around learning a new skill? Is the
problem statement centered around performing a behavior that is in the
student’s repertoire? Is the problem statement centered around learning
new skills in order to perform a behavior that is in the student’s repertoire?

____ Skill Problem? ____ Performance Problem? ____ Both?

Consider the Domains and Organize Existing Information
Relevant Known Information Highly Relevant Unknown

Information (take out your
content knowledge)

E
N
V
I
R
O
N
M
E
N
T
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Relevant Known Information Highly relevant Unknown
Information (take out your
content knowledge)

I
N
S
T
R
U
C
T
I
O
N
C
U
R
R
I
C
U
L
U
M
L
E
A
R
N
E
R

Generate Hypotheses-Make Predictions

GENERATE HYPOTHESIS
(Problem) occurs because (Why)

MAKE PREDICTION
When/If (opposite of Why) then
(reduction of problem)
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Assessment Questions

QUESTION PROCEDURE RIOT RESULT
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PROBLEM ANALYSIS WORKSHEET
SAMPLE

Student: Melissa K. Grade: 4
Teacher: Mrs. Murphy Date of Request:  11/23/05

BEHAVIORAL DESCRIPTION OF PROBLEM
Person Requesting Assistance Clarifies the Concern

PROVIDE A DESCRIPTION OF THE CONTEXT OF THE PROBLEM

Name of Behavior of Concern                     Reading Comprehension
Where does the behavior occur? All situations where reading is required
When does the behavior occur?      All persons who ask her to read
How often does the behavior occur? Whenever Melissa is asked to read
How long does it last?              N/A
Other: _____________________________________________________

PROBLEM ANALYSIS (Functional Assessment and Analysis)
Why is this problematic situation occurring?
What factors contribute to the mismatch that exists between actual and
desired levels of performance for each problem?
What resources are available to help resolve this problematic situation?

Skill vs. Performance Problem
Is the problem statement centered around learning a new skill? Is the
problem statement centered around performing a behavior that is in the
student’s repertoire? Is the problem statement centered around learning
new skills in order to perform a behavior that is in the student’s repertoire?

____ Skill Problem? ____ Performance Problem?    X    Both?

Consider the Domains and Organize Existing Information
Relevant Known Information Highly Relevant Unknown

Information (take out your
content knowledge)

E
N
V
I
R
O
N
M
E
N
T

• Melissa does not have much
opportunity to read outside
of school.

• There are not high
expectations for reading
achievement at home.

• There are not incentives at
home for reading.

• Will Melissa’s mother
support intervention activities
to work on her reading?
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Relevant Known Information Highly Relevant Unknown
Information (take out your
content knowledge)

I
N
S
T
R
U
C
T
I
O
N

• A whole language approach
to instruction is being used in
Melissa’s classroom.

• Melissa’s teacher
supplements with skill
instruction.

• What are the predominate
instructional strategies used
in the classroom?

• How frequently does Melissa
actually read and respond to
text?

• What feedback does Melissa
receive on her reading?

• What motivational strategies
does the teacher use with
Melissa? Which ones have
worked?

C
U
R
R
I
C
U
L
U
M

• A literature based reading
series is being used.

• Are any attempts made to
control vocabulary across
stories?

• Are difficult vocabulary
words pre-taught?

• What reading behaviors are
required most frequently by
the curriculum?

• Is comprehension explicitly
taught by the curriculum? If
so, how? Is this adequate?

• What behaviors are required
by the fluency building
activities? (e.g. worksheets)

L
E
A
R
N
E
R

Melissa has a history of reading
trouble.
Melissa does not answer
comprehension questions in
class.
Accuracy on fluency building
worksheets is very low.
Oral reading fluency is low.
Melissa avoids reading at all
costs

• Are Melissa’s
comprehension problems
due to enabling skill deficits
or strategy deficits?

• Is Melissa motivated to learn
to read?
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Generate Hypotheses-Make Predictions

GENERATE HYPOTHESIS
(Problem) occurs because (Why)

MAKE PREDICTION
When/If (opposite of Why) then
(reduction of problem)

1. Melissa has trouble
comprehending because she is
missing critical decoding skills.

1. When Melissa learns and uses
currently missing decoding skills,
her comprehension will improve.

2. Melissa has trouble
comprehending because she does
not know critical vocabulary words
necessary for comprehending the
passages.

2. When critical vocabulary words
are pre-taught, Melissa’s
comprehension will increase.

3. Melissa has trouble
comprehending because she lacks
motivation to read.

3. When Melissa becomes more
motivated to read, her reading
comprehension will improve.

4. Melissa has trouble
comprehending because the
curriculum and instruction she is
receiving do not directly address
her current learning needs.
THE ABOVE HYPOTHESIS IS
USUALLY NOT MADE
EXCLUSIVELY.
Instead, it is usually reframed in
terms of what we know about
effective teaching. For example, for
Melissa, if we have determined that
opportunities to respond may be a
problem area, this hypothesis could
be restated as:
4. Melissa has trouble
comprehending because she has
lacked the practice (with feedback)
that she needs to develop reading
comprehension skills. Note:  At
present, Melissa needs more
practice than the average student in
order to comprehend what she
reads.
This type of hypothesis is quite a
bit less threatening.

4. When the curriculum and
instruction Melissa receives more
closely match her learning needs,
Melissa’s comprehension will
improve.

4. When Melissa is given sufficient
guided practice with feedback, her
reading comprehension will
improve.
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HYPOTHESIS DEVELOPMENT

Hypothesis: One’s best guess about the relationship between the
environmental events or conditions and a person’s challenging behavior;
an approach for narrowing the field of possible influences until eventually
the governing variables are identified.

Antecedent Conditions
• Medical concerns
• Curriculum/instruction
• Control/personal issues
• Physical environment
• Social interaction

Maintaining Consequences
• Self-stimulation
• Positive reinforcement

(social attention, tangibles,
activities)

• Negative reinforcement
(escape, avoidance)

Develop hypotheses statements for your focus individual using the
guidelines provided below.

___________________’s behavior is more likely to occur when
(name of individual)

___________________________________________________________
______________________________.   _________________________’s
(describe particular circumstance)                  (name of individual)

behavior is less likely to occur when ___________________________
__________________________________________________________.

      (describe particular circumstances)

___________________’s behavior is maintained/reinforced by access to:
(name of individual)

 ____________________________. __________________’s behavior is
(attention: from whom? What type?) (name of individual)
(Specific types of activities, tangible items)
(sensory stimulation: what type?)

 reinforced/maintained by escaping or avoiding _____________________
___________________________________________________________
(describe particular circumstances)

The behavior is related to ______________________________.
(describe broad setting events or ecological
variables associated with the behavior,
e.g. medical, social, environmental, personal/historical,
curricular).
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HYPOTHESIS DEVELOPMENT
SAMPLE

Hypothesis: One’s best guess about the relationship between the
environmental events or conditions and a person’s challenging behavior;
an approach for narrowing the field of possible influences until eventually
the governing variables are identified.

Antecedent Conditions
• Medical concerns
• Curriculum/instruction
• Control/personal issues
• Physical environment
• Social interaction

Maintaining Consequences
• Self-stimulation
• Positive reinforcement

(social attention, tangibles,
activities)

• Negative reinforcement
(escape, avoidance)

Develop hypotheses statements for your focus individual using the
guidelines provided below.

       Tom’s___________________ behavior is more likely to occur when
(name of individual)

he’s required to read  and complete written work independently and
receives negative feedback                      .       Tom’s_______
describe particular circumstance)                                      (name of individual)

behavior is less likely to occur when he is involved in physical activities or
in settings with total group activities                                                     .

(describe particular circumstances)

Tom’s                                 behavior is maintained/reinforced by access to:
(name of individual)

 attention from peers             .     __________Tom’s_________ behavior is
(attention: from whom? What type?) (name of individual)
(Specific types of activities, tangible items)
(sensory stimulation: what type?)

 reinforced/maintained by escaping or avoiding reading or written work.
(describe particular circumstances)

The behavior is related to reading deficit                                  .
(describe broad setting events or ecological
variables associated with the behavior,
e.g. medical, social, environmental,
personal/historical, curricular).
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EXAMPLES OF SUMMARY STATEMENTS BASED ON
INTERVIEW FORMATION

1. Immediate situation (“When Perry is getting little attention in a large group in
the classroom),
Problem Behavior / Maintaining Function (“he is likely to shout profanities and
throw things to get peer attention”).
Distant Event/Setting Event (“The less attention Perry has received during the
day, the more likely this pattern is to occur”).

2. “When Monique is asked to do independent assembly jobs at her work station,
she is likely to tear up materials and hit her supervisor to escape from task
demands. This pattern is more likely if she has slept fewer than 4 hours the night
before.”

3. “When Jacqueline is prompted to stop playing with the computer or record
player in the play area, she is likely to fall on the floor and scream to try to
continue to be allowed to play with the items.”

4. “In situations with low levels of activity or attention at home, Jose will rock and
begin to chew his wrist to produce self-stimulation.”

5. “When Jose is asked to dress himself or do other nonpreferred self-care
routines, he will begin to chew on his wrist to try to escape from task demands.”

6. “When Andrea begins to have difficulty with a reading or math assignment, she
will put her head down, refuse to respond, and close her books to try to avoid
having to complete the assignment. The likelihood of this pattern increases if
Andrea has received teacher reprimands earlier in the day.”
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DIAGRAM SUMMARY STATEMENT AND COMPETING BEHAVIOR PATHS

(Desired
Behavior)

(Maintaining
Consequence)

(Setting
Event)

(Antecedent/
Predictor)

(Problem
Behavior)

(Maintaining
Consequence)

(Alternative/
Replacement
Behavior)

List Strategies that Make the Problem Behavior Irrelevant, Ineffective and Inefficient

Setting Event
Strategies

Predictor
Strategies

Teaching
Strategies

Consequence
Strategies
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DIAGRAM SUMMARY STATEMENT AND COMPETING BEHAVIOR PATHS
SAMPLE

Attempt tasks
(Desired
Behavior)

Praise/ More
Work
(Maintaining
Consequence)

No Breakfast
(Setting
Event)

Difficult Math/
Reading Tasks
(Antecedent/
Predictor)

Yell Obscenities
Throw Objects
(Problem
Behavior)

Escape Tasks
(Maintaining
Consequence)

Ask for Break/
Help
(Alternative/
Replacement
Behavior)

List Strategies that Make the Problem Behavior Irrelevant, Ineffective and Inefficient

Setting Event
Strategies

Predictor
Strategies

Teaching
Strategies

Consequence
Strategies

*If no breakfast,
provide morning
snack

*Make sure to mix
easy and more
difficult tasks
*Provide assistance
before Curtis gets
upset
*Allow Curtis to make
choices among tasks

*Teach Curtis to
request teacher
assistance
*Teach Curtis to
tolerate delays in
getting help

*When Curtis yells or
throws objects,
attempt to redirect
him to his work
*If Curtis requests
help, provide help on
completing tasks
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APPENDIX C
DOCUMENTING AND REPORTING
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School Board of Broward County, Florida

FUNCTIONAL BEHAVIORAL ASSESSMENT (FBA)

Last Name: __________________________ First Name: ________________ Today’s Date: _________________
DOB: _____________________________ Grade: ___________________ Student ID#: _________________
School: _____________________________ Dates Reviewed: ____________   ____________   ___________   _________
Exceptionalities:____ ________   _________

In Attendance:
Name Title
___________________________________________________ ______________________________________________
___________________________________________________ ______________________________________________
___________________________________________________ ______________________________________________
___________________________________________________ ______________________________________________
___________________________________________________ ______________________________________________
___________________________________________________ ______________________________________________
___________________________________________________ ______________________________________________

Rationale
The student is engaging in behavior that places them or others at risk of harm and/or results in substantial property damage.
Behavioral concerns may result in exclusion from participation in activities or settings with peers.
The educational team is considering a more restrictive placement due to behavioral concerns.
The student’s behavioral difficulties persist despite consistently implemented behavior management strategies based on
a less comprehensive or systematic assessment
Other: ____________________________________________________________________________________________

Student Profile
A. Describe the student’s strengths, skills and interests:

B. Describe the student’s limitations:

Target Behavior    What is the specific behavior identified for increase or decrease?

Description of behavior (What does the student say or do?)

Baseline Estimate (how often, how long)

Records   What records were reviewed?
curriculum/IEP disciplinary records previous interventions
anecdotals/home notes psychological evaluation other:

What relevant information was obtained?

Conducted by: __________________________________________________
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School Board of Broward County, Florida

FUNCTIONAL BEHAVIORAL ASSESSMENT (FBA)

Last Name: _________________________ First Name: ________________ Today’s Date: _________________
DOB: __________________________ Grade: _________ Student ID#: _________________
School: __________________________ Dates Reviewed: _________   __________   __________   ____________
Indirect Assessments What interviews were conducted?

student parent ESE teacher
general education teacher school administrator related services provider
other interviews:

other indirect assessments:

Conducted by: ____________________________________________

Direct Assessments    What data was collected?
Data Collected: Date(s): Conducted by:

A-B-C
Scatter plot(s)
Frequency
Duration
Latency
Other:
Other:

What relevant information was obtained:

Setting Events     Are there other variables that appear to be affecting the student’s behavior (e.g., medical problems, curricular
issues?

Summary (Hypothesis) Statements
Patterns    What patterns were identified in the data collected? (i.e., circumstances in which the behavior is most likely/least likely;
possible functions of the behavior)

When this occurs:
(describe the circumstances)

the student does
(describe the behavior)

to get, or avoid
(describe consequences)

Based on the FBA:

Interventions to be implemented:

A Positive Behavioral Intervention Plan (PBIP) will be developed
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School Board of Broward County, Florida

POSITIVE BEHAVIORAL INTERVENTION PLAN (PBIP)

Last Name: ________________
DOB: _____________________
School: ___________________

First Name: _______________________
Grade: _________________________
Date Implemented: ________________

Today’s Date: _____________________
Student ID#: ______________________

Team Members (Participants involved in the PBIP development.)
In Attendance
Name    Title

____________________________ _________________________________________
____________________________ _________________________________________
____________________________ _________________________________________
____________________________ _________________________________________
____________________________ _________________________________________
____________________________ _________________________________________

Goals of Intervention
What are the social and educational goals for the student? (e.g., improved social skills, development of
friendships, improved academic performance)

Description of Intervention(s)

Intervention Components (What strategies will be used based on the hypothesis?)

Proactive Strategies
What environmental
adjustments will be used to
make the student’s problem
behavior unnecessary?

Replacement Skills What skills
will replace (meet the same
function as) the student’s
problem behavior?

Consequence Strategies
How will consequences be
managed to ensure the
student receives
reinforcement for positive
and not problem behavior?
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Generalization and Maintenance Strategies
Describe how interventions will be implemented across time, people and settings.

Describe the maintenance strategies (including fading process).

Crisis Management
Are crisis management procedures needed to ensure safety and de-escalation of the student’s behavior in
emergency situations?     Yes               No
If ‘Yes’ describe strategies:

Monitoring
Name and title of the person responsible for monitoring progress: How frequently will monitoring take place?

Evaluation
How will implementation and outcomes be evaluated?
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Useful websites

http://cecp.air.org/fba/

www.interventioncentral.org
 
http://rrtcpbs.fmhi.usf.edu/

www.behavioradvisor.com

www.behaviordoctor.org

www.pbis.org
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